
 
 
 
 
  



 

 
 

 
 

List of all school board members 
These members have served on our School Board during 2024. 

Board member names Date that the board 
member’s term finishes 

Joshua Taylor (Principal) Ex-officio 

Owen Saunders (Presiding Member, Elected Parent-representative) September 2025 

Julie Mennie (Staff Representative) September 2025 

Tulaga Aiolupotea (Proprietor’s Appointee) September 2025 

Nicolene Rademeyer (Proprietor’s Appointee) September 2025 

Ross Gibbs (Proprietor’s Appointee) September 2025 

Jane Salesa (Elected Parent-representative) September 2025 

Tulua Sekone-Fraser (Elected Parent-representative) September 2025 

Jo McMillan (Appointed Parent-representative) September 2025 

 

 
 
 
 



 

 
 

Statement of Variance: Progress against Achievement Targets 

 

Strategic Goal:  
Ensure high levels of staff performance and student achievement through implementation of self-review, targeted professional development and teaching as inquiry processes. 
 

Achievement Targets 

 

Actions What did we achieve 

 

Reasons for any differences between 
the target and the outcomes 

Planning for next year – 
where to next? 

In 2023, only 6 out of 13 
MELAA (Middle Eastern, Latin 
American & African) students 
(46%) were ‘at’ or ‘above’ the 
expected curriculum level in 
Reading. The 2024 
achievement target is that 
we move the six MELAA 
students who were working 
‘below’ the expected 
curriculum level in Reading to 
working ’at’ the expected level. 

Through staff PLD meetings, teachers discussed strategies to accelerate the 
learning of these students. Teachers have used our “Teaching as Inquiry” 
professional growth cycle model to develop their teaching and adapt their practice 
accordingly. 

We continued to embed our local school curriculum to ensure what is being taught 
is relevant and applicable to our students. 

Junior and senior teachers shared assessment practices to strength our moderation 
processes across the school. 

We completed an Internal Evaluation cycle to further develop our assessment for 
learning practices in line with the ERO recommendations. 

We used our SENCO processes to put in place suitable steps to support 
underachieving learners. 

Learning support through teacher aides supported students in their classes and 
through various programmes. 

 

According to our End of Year OTJ, the 
six MELAA students from 2023 are 
now achieving at the following levels. 
Since the end of 2023, three have 
moved up a whole curriculum level 
and three have moved up the 
expected half-curriculum level. No 
students in this cohort are still 
working at the same curriculum level. 
It is very pleasing that three students 
have made accelerated progress and 
that the rest have still made one 
year’s progress. This is great 
progress for this cohort. 

 

Teachers engaged in professional development 
and have worked together to develop ways of 
raising achievement. There has been a focus on 
finding and discussing professional readings 
which relate to challenges teachers have had 
moving students forward in their learning. 

Through good teacher practice and deliberate 
strategies to advance these students, we 
managed to see some accelerated progress. 

SENCO and Learning Support practices have 
helped with the significant accelerated progress. 

Our teacher aides worked with this group 
regularly throughout the year. This intensive 
extra support has helped them progress in their 
Reading as well as their Writing at an 
accelerated rate. 

 

We had three MELAA students 
make accelerated progress in 
Reading. We can now build on the 
progress made this year to see 
further accelerated progress in 
2025. We now have proven 
strategies to utilise in working 
towards our achievement goals. 

In 2025 we will shift this 
achievement target and try to move 
Year 1 & 2 students who were 
working ‘below’ the expected 
curriculum level in Reading. 

In 2023, 16 students were 
‘below’ the expected 
curriculum level in 
Mathematics. The 2024 
achievement target is that 
we move the 16 students who 
were working ‘below’ the 
expected curriculum level in 
Mathematics to working ’at’ the 
expected level. 

Through staff PLD meetings, teachers discussed strategies to accelerate the 
learning of these students. Teachers have used our “Teaching as Inquiry” 
professional growth cycle model to develop their teaching and adapt their practice 
accordingly. 

We continued to embed our local school curriculum to ensure what is being taught 
is relevant and applicable to our students. 

We completed an Internal Evaluation cycle to further develop our assessment for 
learning practices in line with the ERO recommendations. 

We used our SENCO processes to put in place suitable steps to support 
underachieving learners. 

We developed and began to embed increased student agency practices. 

Learning support through teacher aides supported students in their classes and 
through various programmes. 

According to our End of Year OTJ, the 
16 students who were working 
‘below’ the expected curriculum level 
in Mathematics in 2023 are now 
achieving at the following levels. 
Since the end of 2023, one student 
has moved up a whole curriculum 
level and made accelerated progress. 
Seven students have moved up the 
expected half-curriculum level. Six 
students in this cohort are still 
working at the same curriculum level. 
Two students have left our school.  

Teachers engaged in professional development 
and have worked together to develop ways of 
raising achievement. There has been a focus on 
finding and discussing professional readings 
which relate to challenges teachers have had 
moving students forward in their learning. 

Through good teacher practice and deliberate 
strategies to advance these students, we 
managed to see some accelerated progress. 

We selected an ambitious target that in 
hindsight may have been out of reach. We will 
re-evaluate for future targets. 

We had one of our target students 
make accelerated progress in Maths. 
Although we would have liked to see 
progress further, it is always pleasing 
to see any student accelerate. We can 
now build on the progress made this 
year to see further accelerated 
progress in 2025. 

Not as much progress has been 
made as we had anticipated. We will 
introduce new interventions next 
year and continue to monitor this 
group to made accelerated progress. 



 

 
 

 
Evaluation and analysis of the school’s students’ progress and achievement 
 

 



Whole School Percentage Data

The above graph shows the percentage of students who are “At” or “Above” the Expected Curriculum Level in Reading, 
Writing and Maths from 2012-2024. Analysis of this data is found of the following pages. 



Current Student Achievement: Progress and Achievement Levels 

Reading 

 

Expected Curriculum Level 2019 2020 2021 2022 2023 Mid-2024 2024

Above 30% 26% 33% 33% 41% 21% 38%

At 38% 39% 42% 44% 36% 66% 35%

Below 21% 23% 17% 12% 15% 8% 18%

Well Below 11% 13% 8% 10% 8% 5% 9%

Reading – At the end of 2024, 73% of students were ‘at’ or ‘above’ in Reading. At the end of 2023, 77% of students were ‘at’ or ‘above’. There 
has been a 4% decrease since the end of 2023.



 



 



 



Reading - Progress 

The following information shows how many students made progress in Reading over 12 months. To analyse this data, students’ curriculum 
level in Reading from the end of 2024 data was compared to their curriculum level in Reading from the end of 2023. 

The data have been analysed according to the following categories. It should be noted that one year’s progress is defined as moving up half a 
curriculum level. 
Insufficient: The student has made less than one year’s progress 
Expected: The student has made one year’s progress 
Accelerated: The student has made more than one year’s progress 

 

Reading – At the end of 2024, 88% of students made expected or more than expected progress compared to the 75% of students were ‘at’ 
or ‘above’ the expected curriculum level. 



 

Reading - Analysis 

• Year 5 cohort (7 below) is a group we should closely monitor 

• Change of whole school assessment plan (e-asTTle) gives us access to more reliable data rather than just OTJs 

• Boys - more below and well below than girls 

• 4% decrease since end of 2023 - more ESOL students and more students with dyslexia 

• Only 9% well below (ESOL and dyslexic students) 

• An increase in students who are above compared to mid-year data 

• 88% of our students have made at least one year's progress 

• ESOL and Teacher Aide support has helped to shift students 

• Will be interesting to see how Structured Literacy approach may help our below and well below students 



Current Student Achievement: Progress and Achievement Levels 

Writing 

 

Expected Curriculum Level 2019 2020 2021 2022 2023 Mid-2024 2024

Above 30% 26% 17% 9% 32% 7% 28%

At 38% 39% 46% 57% 43% 77% 49%

Below 21% 23% 25% 22% 15% 12% 15%

Well Below 11% 13% 12% 12% 9% 5% 7%

Writing – At the end of 2024, 78% of students were ‘at’ or ‘above’ in Writing. At the end of 2023, 76% of students were ‘at’ or ‘above’. This is 
an increase of 2%.



 



 



Writing - Progress 

The following information shows how many students made progress in Writing over 12 months. To analyse this data, students’ curriculum level 
in Writing from the end of 2024 was compared to their curriculum level in Writing from the end of 2023. 

The data have been analysed according to the following categories. It should be noted that one year’s progress is defined as moving up half a 
curriculum level. 
Insufficient: The student has made less than one year’s progress 
Expected: The student has made one year’s progress 
Accelerated: The student has made more than one year’s progress 

 

Writing – At the end of 2024, 82% of students made expected or more than expected progress compared to the 78% of students were ‘at’ or 
‘above’ the expected curriculum level.



 

Writing - Analysis 

• Only 7% well below which is interesting when compared to amount well below in Reading 

• No students well below in Room 3 

• There are three Year 2 students below which we will need to monitor 

• No girls are well below; more boys are below and well below 

• Increase in expected or more than expected progress 

• 18% of students who did not make expected progress could possibly be a target group? 

• Room 4 made the most accelerated progress in Writing 

• ESOL support and having a Spanish Language Tutor has helped to shift students 

  



Current Student Achievement: Progress and Achievement Levels 

Mathematics 

 

Expected Curriculum Level 2019 2020 2021 2022 2023 Mid-2024 2024

Above 30% 26% 24% 26% 38% 16% 34%

At 38% 39% 51% 49% 39% 67% 41%

Below 21% 23% 17% 19% 17% 14% 13%

Well Below 11% 13% 8% 7% 5% 3% 11%

Mathematics – At the end of 2024, 76% of students were ‘at’ or ‘above’ in Mathematics. At the end of 2023, 78% of students were ‘at’ or 
‘above’. This is a decrease of 2%.



 



 



 



Mathematics - Progress 

The following information shows how many students made progress in Mathematics over 12 months. To analyse this data, students’ 
curriculum level in Mathematics from the end of 2024 was compared to their curriculum level in Mathematics from the end of 2023. 

The data have been analysed according to the following categories. It should be noted that one year’s progress is defined as moving up half a 
curriculum level. 
Insufficient: The student has made less than one year’s progress 
Expected: The student has made one year’s progress 
Accelerated: The student has made more than one year’s progress 

Mathematics – At the end of 2024, 72% of students made expected or more than expected progress compared to the 76% of students were 
‘at’ or ‘above’ the expected curriculum level. 



 

Mathematics - Analysis 

• 11% well below compared to 5% in 2023 (this is possibly due to an increase of ESOL students) 

• Seven Year 5 students are below or well below 

• Three Year 4 students are below 

• There are four Year 3 students who are well above 

• It will be interesting to see how the use of PRIME Maths resources affect our Maths data next year (more structured approach) 

• Large number of above and well above in Pakeha/NZ European 



 

 
 

How we have given effect to Te Tiriti o Waitangi  
During 2024, some of the ways our school gave effect to Te Tiriti o Waitangi include: 

• Inclusive school environment: Unpacking what this looks like with staff, students and community 
to create an inclusive and culturally responsive environment where all students, regardless of 
their cultural background, feel valued and respected 

• Our teachers used school-created simple Te Reo resources which can be used by all our classes 
making the teaching or Te Reo more accessible 

• Inclusion of Māori perspectives in the delivery of teaching and learning programmes: 
incorporating Māori culture, history, and language throughout the day 

• Our whole school participated in Kapa Haka and then performed at Polyfest 
• The use of our Local School Curriculum schema which links to the Aotearoa Histories 

Curriculum 
• Teaching students about important events in Māori history, traditional Māori stories and 

legends, and basic Te Reo Māori 
• Māori language week was celebrated each morning as a whole school 

Statement of compliance with employment policy 
Reporting on the principles of being a Good Employer 
How have you met your obligations to 
provide good and safe working 
conditions? 

Our board is responsible for the health and safety of all staff. We aim 
to create a safe physical and emotional environment, and a positive, 
inclusive culture to support effective teaching and learning. Our 
school monitors the health of workers as part of its primary duty of 
care. 
 
At Southland Adventist Christian School: 

- we provide appropriate induction and professional guidance 
- workplace harassment or bullying is not tolerated 
- staff may request leave as required 
- staff may request access to professional development and 

mentoring, as required, to increase competency and 
confidence and reduce stress 

- we recognise stress in the workplace as a hazard, work to 
manage it, and encourage staff to speak up if they need 
support 

- we have guidelines for the use of social media to protect staff 
and students 

- we understand the increased risk from working alone. 
What is in your equal employment 
opportunities programme? How have 
you been fulfilling this programme? 

As required by the Education and Training Act 2020 (s 597), Southland 
Adventist Christian School operates an employment policy that 
complies with the principle of being a good employer and ensures the 
fair and proper treatment of staff in all aspects of their employment. 
This Equal Employment Opportunities (EEO) policy is our  framework 
for providing an inclusive, non-discriminatory workplace, and 
promoting equal opportunities for all staff members. 
 
We achieve this in the following ways: 

- Recruit staff from diverse backgrounds. 
- Provide training for all employees. 
- Implement fair and transparent hiring and promotion 

processes. 
- Ensure accessibility for employees with disabilities. 

https://plimmerton.schooldocs.co.nz/13509.htm
https://plimmerton.schooldocs.co.nz/13509.htm
https://plimmerton.schooldocs.co.nz/34923.htm
https://plimmerton.schooldocs.co.nz/13412.htm
https://plimmerton.schooldocs.co.nz/18860.htm
https://plimmerton.schooldocs.co.nz/34932.htm
https://plimmerton.schooldocs.co.nz/1960.htm
https://plimmerton.schooldocs.co.nz/8971.htm
https://plimmerton.schooldocs.co.nz/4084.htm


 

 
 

- Foster a culture of respect and inclusion throughout the 
school community.  

How do you practise impartial 
selection of suitably qualified persons 
for appointment? 
  

Southland Adventist Christian School operates employment policy 
which complies with the principle of being a good employer and 
ensures the fair and proper treatment of staff in all aspects of their 
employment. 
 
This includes: 

- Having an appointments committees set by the School Board 
- A comprehensive application pack 
- Have comprehensive questions, referee checks and 

discussions  
How are you recognising, 

− The aims and aspirations of 
Māori,  

− The employment 
requirements of Māori, and  

− Greater involvement of Māori 
in the Education service? 

Some ways we recognise Māori at Southland Adventist Christian 
School: 

- Display artwork, stories, or quotes representing Māori 
cultural values, aspirations, and goals. 

- Integrate Māori language greetings, phrases, or proverbs into 
school communications. 

- To improve engagement and participation in school activities, 
actively seek feedback from Māori students, parents, and 
community members.  

How have you enhanced the abilities 
of individual employees? 

− Professional development (Assessment for Learning, Local 
Curriculum, Aotearoa Histories) 

− Professional Growth Cycle 
− Regular class observations 

How are you recognising the 
employment requirements of women? 

Southland Adventist Christian School promotes equal opportunities 
by applying our EEO framework to all relevant school policies and 
procedures, particularly those relating to employment (e.g. 
recruitment and selection, training, professional development, and 
promotion). 
This is to ensure that we: 

- treat current and prospective staff fairly 
- make decisions based on relevant merit 
- work to eliminate bias and discrimination. 

How are you recognising the 
employment requirements of persons 
with disabilities? 

Southland Adventist Christian School promotes equal employment 
opportunities, working alongside individuals with identified needs or 
conditions.  

(a) good and safe working conditions; and 
(b) recognition of opportunities for enhancement  
(c) open and honest dialogue to create a space that meets their 

needs  
  
Good employer policies should include provisions for an Equal Employment Opportunities (EEO) 
programme/policy. The Ministry of Education monitors these policies: 
 

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 
Do you operate an EEO programme/policy?  √   
Has this policy or programme been made available to staff?  √   
Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 √   

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 √   

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 √   

Does your EEO programme/policy set priorities and objectives?  √   
 



 

 
 

Kiwisport Funding 
Kiwisport is a government funding initiative to support student’s participation in organised sport. 
During 2024, the school received a total Kiwisport fund of $1657 (excluding GST). The funding was 
spent on subsidising students’ participation in after school sports, namely futsal and summer football. 
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INDEPENDENT AUDITOR’S REPORT  
 
To the readers of Southland Adventist Christian School’s financial statements for the year ended 
31 December 2024 
 
The Auditor-General is the auditor of Southland Adventist Christian School (the School). The Auditor-
General has appointed me, Anna Campbell, using the staff and resources of Crowe New Zealand Audit 
Partnership, to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 17, that comprise the statement of 
financial position as at 31 December 2024, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 
the notes to the financial statements that include accounting policies and other explanatory information. 
 
In our opinion the financial statements of the School:  
 
a) present fairly, in all material respects: 

  
 its financial position as at 31 December 2024; and 
 its financial performance and cash flows for the year then ended; and 

 
b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector 

– Public Benefit Entity Standards Reduced Disclosure Regime. 
 
Our audit was completed on 21 May 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and 
our responsibilities relating to the financial statements, we comment on other information, and we explain 
our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 
are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion.  



 

 

 

Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 
it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud 
or error. Misstatements are considered material if, individually or in the aggregate, they could reasonably 
be expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
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audit, conducted via the Crowe Australasia external audit division and Unison SMSF Audit. All other professional services offered by Findex Group 
Limited are conducted by a privately owned organisation and/or its subsidiaries.  

opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report. However, future events or conditions may cause the School to cease to continue as a going 
concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 
a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 
from the system that, in our judgement, would likely influence readers’ overall understanding of the 
financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the information included 
within the; Report of Te Tiriti o Waitangi, Evaluation and Analysis of the School’s Students’ Progress and 
Achievement, Statement of Variance, Statement of Compliance with Good Employer Policy and Statement 
of Kiwisport Funding but does not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express any 
form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. 
In doing so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 
based on our work, we conclude that there is a material misstatement of this other information, we are 
required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
 
Anna Campbell 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Invercargill, New Zealand  
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